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This paper describes tlie ijipact of the Segents* T^st, 
an ezaaxnation iiblch . all Georgia college students aost pass befor? 
rhej receive their diplomas. She examination Is designed to assess 
vrxung a hi lit j; some of the factors evaluated are adegnate paragraph 
developaent^ logic, effective and vaided sentence strsctnrejr and 
precise diction* Procedores osed to adninister and grade the test are 
described. Beneficial resolts of the statewide standard Inclnde 
c lea rer delineation of teaching respon si M l i t i es, better organization 
of Instracti ona 1 practices, better student vtrltlng, xiiprovenent in 
edacatxonaX ar-coantahf 1 1 ty# and a greater degree of literacy. Oore 
e^alvocal results of testing inclode concerned facoltj hiring 
practices, emphasis on mechanical rather than creative ezpresslonit 
amd changes in grading pracrlces and cnrricnlom design as a resnlt of 
rhe omn£pr€wence of the testing regnirement. |KS] 
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In diese days o£ aeconntabildLrf » teffring caxmot be ov«egg hair f y.Pft * 
At leasts legislators^ school board neaabers, chancellors and other ad- , 
ttlnlstratlve people seem to think so«^ Therefore testing la vitally 
Important and certainly relevant! 

Thcmgh the ^cwetB That Be generally agree on the necessity for 
retyrfng (They even dewoid it), the ^thod of testing la not so well 
defined, nor are the »ethod of grading, the practical use, and the la- 
pact of testa* These are sooe probleas «e dassroon te ac her s must deal 
vlth. To shad U^t on these problew, sooe tesrlm o nl a ls by te a cher s 
in Georgia's atate-aopported colleges and soae persoaal ^criences and 
reactions to the philosophy;, procedtsre, and results of the Georgia Segents* 
Exaalnatlim are here cooq^Ued* 

mth so such pohlidty devoted to Hfagr Jofamqr Can't Seed and Vhy 
Johmiy Can't Write, «>at Georgians feel g«>d that we have a cOTpitlsory 
Eog^JMi gtmaoAx and coaposltlon teat vfalch college students wst pass be- 
fore they can receive dielr diploaa* In fact^ this evaa has gained national 
attention^ Laat year Ingtiirtes about It were received fro* fourteen states, 
two regional groups, and o«>e European group* 

The Begents' Teat provides an Inatruaent t» see If Johnxqr can read and 
write. A imique feature of thla ewwlnatloa Is the essay* The fact that 
die College Board la revialng its escaadnatioo to Indode an easay further 
atteste to the taportaace of performance in daterslnlng abiliQr to write« 
" a!lo credii'ie givan for"l[uotatlons because tiia respondents asked to rewaln 
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But the examlxiatiQn is nore than a literacy test. Style, as veil as 
fundasnental basic mechanics, is taken into consideraticm. Adequate para- 
graph developnent, logic, effective and varied sentence structure, precise 
diction are also evaluated* So mature thinking, planning, and iiriting are 
demanded* 

5he coBq)osltion and administration of the exam are briefly this: 
It is totally an in-house enterprise. The Georgia State Legislature 
backed it; the Chancellor of the Georgia Ihiiversity System demanded it, 
and Dr. Robert Sentz of the Georgia Testing Departmmt supervised the 
writing and administration of it. In fact, a committee of Georgia's 
college teachers wrote and revised it. They supply the topics for compo^ 
sitlons, and they select models for a paper to represent each grade level. 

The examination is given each qtaarter at every state-sponsored college 
In Georgia to students vho have coiq>leted a minimum of 45 hour a. The 
three compositions are graded at regional centers over the state by college 
teachers from each region. (The teachers grade voluntarily on two Satur- 
days for a modest honorarium.) 

Each paper is graded by three readers %Aio do not know what grade the 
other readers assigned, nor do they know what school the paper is from. 
The paper, then, receives as a final grade the average of these three 
grades. 

A list of the percent of i^ailures from each school is sent to the 
President of every participating college. Also the graders' record of 
agreement (or disagreement) is published. 

Hot ouch attention Is paid to the graders* percentage of agreement, 
but much attention is given to the number of failures from each school. 

■ .3 ■ ■ 
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One CTt^n junlcr college was "put on the map*^^ when It rated no failures 
on the Regents* examination. People came from far and vide to consult and 
observe this school's English Department. Members of the d^artment even 
published a text on hov to teach con5>ositlonI So the test ma ke s a notable 
iiEpact. 

In our school^ about all the president is aware of regarding the 
English Department dLs how many students fail the Eegents' Examination. 
The matter is even aired In Academic Senate and General Faculty meetings. 

Such notoriety is both good and bad. As a result of the examination 
more concentration has been placed on writing. As one teacher in the system 
put its •*Even though the Regents' Exam emphasizes minimal values, and thus 
tends to lower and democratize expectatdLons perhaps too, far, the over- 
whelming effect has been positive. In the past, it was simply too easy 
(and far more fun) to ignore minimal standards of literacy in favor of 
literature exclusively. Bils neglect is no longer possible; it should never 
have been possible.** 

This emphasis on writing is perhaps a universal result of the examina- 
tion. For exaa5>le, at Georgia Tech, we even dropped writing about litera- 
ture In preference to a coi^se designed for emphasis solely on writing. The 
basic question governing the Currlcxaum Committee's dellberatloxis Is: *'What 
course will enable students to pass the Eegenta' Exam?** Even those schools 
that have not changed their curricula have changed their focus to writing. 
As one teacher said: **There has been no real effect on the teaching of the 
two freshman courses at Kennesaw. tfe have always emphai||.zed the aspects of 
writing covered by the exam. Including Inrdass writing asslgnnenta. A., 
general effect, however, and a good one is that writing has become a greater 
concern of all teachers. •* This person underlined all. The emphasis here 
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sonnnarlzes the main inspect of the exam. ATI freshman English teachers now 
stress cos^osltloii« 

This stress on coiiQ>osltion has affected hiring* Department Heads 
look for candidates' training and background for" teaching costpositlon now 
as never before. 

Cos^osltion teachers are respected and revered as nxuch as Shakespeare 
teachers, maybe more. At least, they are getting more attention, and In 
soioe cases are getting jobs quicker* Nesr con^etency-based certification 
examinations are being developed for certifying composition teachers^ 
(Though many of us may not approve of such certification examinations, at 
least, ve delight In the focus placed on coxq>osltlon«) Administrators are 
giving more money to English departments to hire conzposltlon teachers. 
Also much money is allotted to remedial work for those vho fall the exam. 
As one teacher noted: '*Thd syllabus for English 1001 and the one for 
English 1002 have not changed. Ve do now, however, have a special course 
emphasizing otily writing for those i^jie fall the Kegents* Test.** 

Not only special courses are provided for failures of the test but 
elaborate labs. Innovative techniques, and self-paced methods of instruc- 
tion have sprung up all over the state. People are thinking, working, 
creating— trying to cut down on or avoid failures on the Regents* Examina- 
tion. 

At first, the test was taken ll^tly by many students. Some scoffed 
at It; some handed In blank paper; some made It a laughing matter, but 
after many students were actually denied graduation because they had not 
passed the Regents' Eseam, word got arotmd that the exam was a serious 
matter. Now it affords built-in motivation. As one teacher stated: **The 
studcmts seem to respond a bit better If they know they oust eventually 
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pass the test." Another teacher protests: "I do not 'teach for the 
test.'" She then adds: use the test as motivation for the assignments 
I t^ink are valid. I use the testing program idea as a topic for dis- 
cussion in mjr efforts to establish a vorking relationship with stiidents." 

The test also provides helpfxxl instruction material. The theme 
topics afford a ready supply for classroom writing and for teaching aid. 
One teacher described her ixse of test materials in thie classroom thus: 
"I use these for discussion of (a) how to pre-write, (b) methods of develop 
ment, (c) how to read assignment carefully, <d) how to write for specific 
audience, and (e) how to relate assignment to own eacperience and knowledge. 

The scoring sJheet is another teaching aid. One teacher tises it as a 
"source for explanation to students of how an instructor arrives at a grade 
for a paper." This is Important since students often complain about sub- 
jectivity in theme grading and fuzzy bases for their grade. 

The 8an5>le essays, too, are valuable teaching aids. After I go over 
the criteria for an excellent paper, a fair paper, and a failing paper, I 
show on the opaque projector samples of each paper. Since these papers are 
student papers, all on the same subject, students can see In sharp focus 
what makes a good paper as opposed to a bad one. These papers provide 
lively discussion and keen insights. 

More meaningful testing is taking place as a result of the Regents' 
Examination. Practice Regents' exams are being given at the beginning of 
school for placemciit of students and for diagnosis. In many schools, the 
exam is an exit requirement from remedial studies and/or from English 1001 
or 2. "Trial-run" tests are given throughout the quarter with time devoted 
to teaching test-taking strategies. 
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In'Hplte of all of these advantages, the impact of the Regents* 
Exajnination lias not heen all good. Controversy arises over its effects 
on creativity, testing techniques, and grading practices, among other 
things. Perhaps the greatest disadvantage is the emphasis on mechaniral 
writing. As one teacher says: "The Regents* essay has forced me to stay 
on top of writing skills in all my EngldLsh classes, so that would be an 
advantage* A disadvantage is that the emphasis is on mechanical , routine 
"correctness" rather than creativity. Creativity must be curbed, in fact, 
so the Regents* essay is, for good. students, a deadening Influence.^" The 
curriculum and methods of teaching coiiq>ositi<»i that have resulted from the 
Regents* Examination are truly not stimulating to the gifted student. 

Another effect of the exam which may be termed a disadvantage is an 
increased use of departmental exams graded by more than one faculty member. 
An irate* teacher views these consequent department exams thus: ^'Because 
of the Regents, Floyd Junior College instituted the "Departmental," which 
the student has to pass in order to pass the freshman composition course. 
In other words, some instructor gets to violate the integrity of the course 
by flunking some other Instructor's student." Departmental exams are seldom 
popular with either faculty or students. 

The effect of the exam on evaluation of facility is equivocal. One 
teacher approves its effect on faculty evaltxation sa^ng: "The Regents' 
Exam has imposed accountability standards on writing, making measurement of 
course success where it ought to be~on writing compStency." Another speaks 
of the exam*s reflection on the teacher thus: "Faculty are given the re- 
sults of the performance of their students on the Regents* Exam— no conclu- 
sions are drawn, as the chat^ts are there for the faculty members* information 
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this has made Instructors more careful about who is recommeiided to take 
the exam." Wiil^ another teacher disagrees with the statemeat, "no con- 
clusions are drawn," by declaring: "Division chairmm follow results 
rather closely." But a third teacher thinks: "Student performance on 
this test is not seen as closely reflecting faculty teaching ability. " 
The effect on evaliiation of faculty might best be summed up by the teacher 
who said: "While instructors, in general, are held accountable for ulti- 
mate performance of students, there has been no greate effect on faculty 
evaluation." 

Also equivocal is the evidence regarding grading practices and 
standards. Some say grading has not been affected at all; some say 
standards for grading in-class essays are loWer; some, higher. One 
teacher stated his reaction to the grading practice thus: "Though there 
is no 'scientific evidence,' I believe that the examination has made us 
tighten up our grading practices— no teacher IdLkes to learn thsit a student 
to whom he gave a high grade has flunked the examination." ITils opinion is 
universal. 

But all in all, the impact of the exam might be stimmed up in the 
words of one teacher who outlined the consequences thus: "(1) Clearer 
delineation of teaching, (2) better organized Instruction, (3> better student 
writing, (A) accountability improved, (5) less illiteracy. Impact all 

£OOdl" 

Whether the impact is all good, all bad, or equivocal, the Impact is 
resounding, especially In the areas of Instruction, staffing, and teaching 
techniques. 



